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Ac;u]turaii:;tand the Change Process: An Exploratory Formulation -

From’an Appl  d Model for Research and Faci]itation

| Abstract |
fraditiona] anthropology'hqs dealt with the question of cu]turé contact and
change in terms of contact between cultures of significantly different
patterns of life. Thé term used fo?degéribe the.proéess of change as it
‘ /V occurs as a result of contact is “acculturation." Modérn applied studies are

/ : ut111z1ng the general processes cons1dered a part of the accu]turat1on mode]

/ exp]ores a mini-model of culture change based bn d1mens1ons present in
| accu]turat1on literature. The paper applies d1mens1ons of the model to events
f . ©in one school, ds a sma]]er unit of culture in the process of 1mp1ement1ng a
/ - curriculum innovation, considers the relevance of the model to methodology and
/ research on school‘change,-and makes suggestions for Lse in research,

facilitation, and planning.
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Acculturation and the Change Process: An Exploratory Formulation From

An Applied Model for Research and Facilitation1’2’3

Suzanne M.,St%egelbauer

Research and‘DevelopmentvCénter for Teacher Education
The University of Texas at Austin ‘ -

Introduction

Over the 1980-81 Season, the Research and Deve]obment Center for Ieacher: K

Education, the Concerns-Based Adoption Model Project, The University of Texas

___“_‘"h_;_“Mﬁat~Austiﬂ,“ggggycteg a study of the principal's role in. managing change in

their schoo]s; .Each of the nine schools in the study was in thé—process of -

introducing or maintaining curriculum innovations as mandated by their

| districts. This paper describes events in one school involved in the early

stages of implementation from a perspective based on Anthropological studies |

of culture change, that of Acculturation. The assumption behind choice of an ,

acculturation based,perspective ijs that the general model may contribute to

intérpretation of events in. terms of dimensions and fesponse‘to a process. In

this sense the schoo]zsetfing is séen'as a minority culturé*assiﬁi]ating and

integrating

|
A - N . ,
lPape‘v«-presented at the annual meeting of the American Educational
Research Association,»New York, March, 1982. 4 .

2The research described herein was .conducted under comtract with the
National Institute of Education. The opinions expressed are those of the |
authors and do not necessarily reflect theposition or policy of the National
Institute of Education. No endorsement by the National Institute of Education
should be inferred. ‘ - .

3The author wishes to ackngwledge the contributions and participation of
her co-workers in this study: Marcia Goldstein, Nova Washington, Beulah
Newlove, Terry Needham, Shirley Hord, and Leslie Huling. She would
particularly like to thank Teresa Griffin, Gene Hall, William Rutherford, and
Jeff Northfield of Monash University, Melbourne, Australia, for their
thoughtful comments on the text. : .o . '
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‘changes -in their condition’ of life as sponsored by the 1arger educat1ona1
system--d1strict, state, federal, or theoret1ca1 | |
Acculturat1on as it is defined in this paper is a mini-model derived from

more trad1t1ona1 stud1es.' Its app11cat1on to applied contexts has ga1ned -
increased cred1b111ty in recent studies as a means to view change as it occurs
1n smaller units of culture. In doTng‘th1s it cons1ders the school system
used as an exampie sub culture W1thin which var1ous norms, va1ues and roles,
ind1v1dua1 and. collect1ve, are seen' as contr1but1ng to the change process.

It ig the purpose of th1s paper to explore those d1mens1ons present
theor ca]]y with1n the acculturat1on mode], app1y1ng them to one sett1ng, .

Hawthorn Elementary School. For the purpose of clar1ty of application, the

' paper deals with only one of the nine schools in the CBAM study, though some .
. discussion of school comparisonslitl terms of accu]turative dimensions is
included at the end. The paper also views the relationship of accu]turut1ve k'\“;La,gg
concepts to procedures and measures used by CBAM in their study It conc]udes g
with a discussion of the value of.this perspective in conceptua11z1ng the
cchange process and makes suggest1ons for 1ts use in research, fac111tat1on,

and p1ann1ng for change.
- 7% 1.  An Acculturation Perspective

Acculturation : e

e ST

TraditJonal}y-'aﬁfhropolog1sts have dealt with the pFocess of culture

_contact and resultant change in terms ofvtheor1es developed out of research on’
"colonial development and the assimilation of native groups into larger,
usually Western, soc1et1es (Redf1e1d L1nton and Herskovits, 1936 Herskov1ts,

1938; Linton, 1940,‘Soc1a1 Science Research Counc11, 1954). The process was

o




: tradit1ona1 model.

called "accu1turat1on," referr1ng to the process of change in the condition of

in that it

l1fe in one system as it adapted to _the 1mpact of another cb\ture.v Culture as
it was def1ned in tradit1ona1 studies was multi-dimensional

inc1uded shared patterns of behaviors, attitudes, and interactions that, -

' different1ated one group from another. Change occurring wfthin accul 'ration

cou1d affect any of these or all, in a]most any degree given the relatiye
strength of the cu]ture base and its normal pattern of response to new
stimuli. What‘was original]y applied to the larger cultural system has been

used increasingly by soc1a1 sc1ent1sts to describe events at any level w1th1n

the socio cultural matrix from the whole system to the ind1vidua1 (Bastide, .
19713 SpT”dTer‘*T?T??' ~Figure 1 shows the gengral_process of acdu]turation on
“the socJQ-cu1tura1 system. ' . )\

i

Contemporary uses of accu1turat1on concepts have app11ed se1ected

processes_from the larger -model to sma11er cultural units in terms of the”

working relationships attr:buted to them. Recent studies have also shown an

increased emphasis on the role of the individual in the processvoffchange

'(Spind1er9 1977;.Padi1]a; 1978). Spindler (1977) refers to the application of

selected processes as 'mini-models' of action based on occurrences in the

R
e

. ——pbastc definition of accu1turat1on involves the response a receiving

culture makes to the introduction of new st1mu11 or information. Response may

be only to' selected aspects of the stimuli, as in the acceptance of some

"traits over others, total assimilation (i.e., acceptance) or rejection, given

the nature of'the stimuli and the conditions of change. Herskovits (Redfie]d,
et a1., 1936) defines acculturation as the se1ect1on of tra1ts for such

reasons. as social or econom1c advantages, and the integration of these traits

~ over tjme;f Se1ection may be forced or received voluntarily, with differing




. Figure 1°
Environment
Floods
Epidemics
Areal population increase
Climate changes
Other
Sociocultural
© Systems
Diffusion o .
Figure 1. The Sociocultural Sy.ftlem: A Model for Cba%'
@ . ' A
. . (spindler, L. S., 1977, p. 6)
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resu]ts. Berry quotes the Soc1a1 Sc1ence Research Council of 1954 (Pad111a,
1978, p. 90): “acculturat1ve change may be the consequence of direct cultural
' transm1ss1on, it may be der1ved from noncultural causes; such as eco]og1ca1 or
demograph1c mod1f1cat1ons 1nduced by an impinging cu]ture, it may be delayed
_as with 1nterna1 adJustments fo]low1ng upon the acceptance of alien tra1ts or
patterns or it may be a reactive adaptat1on of trad1t1ona1 modes of 11fe.
Acculturation encompasses three general processes: (1) contact, or the

1ntroduct1on of new stimuli; (2) conf“1ct or res1stance to stimuli g1ven the

.
-~

operat1on of boundary ma1nta1n1ng mech§n1sms within the rece1v1ng culture; and
(3) adaptation_to stimuli aimed at reducing conflict, restor1ng eqtiTibrium,

‘and integrating new information. Adaptation or accommodation as a subprocess

of acculturation may include (1) assimilation which”is in fact becoming a part

of the larger culture;'(Z) emulation or imitation which due to a matching of

value systems present in the accepting group allows for manifesting behaviors
or attitudes common to the donor culture; (3) integration which is the
maintenance of cu1tura1 1ntegr1ty yet the acceptance of the new 1dea in some

e

form, (4) 1nd1v1dua11zat1on which is the 1nterna11zat1on and doSS1b1e

7 S

- —modification of the new 1n?ormat1on on the group or the 1nd1v1duaf 1eve1, or

(5) rejection which inciudes both total reJect1on and w1thdrawa1 from the
stimuli in some way; an increase in boundary maintenance such that the new
1nformat}6n may be only superf1c1a11y accepted and poss1b1y later denied; or '
he1ghten1ng of ‘some traits from‘the traditions of the rece1v1ng culture to add -
,contrast to the -cculturative stress such as in the form of ethn1c1t1es, or !
behaviors aid#g redef1n1t1on 6f self. Any of the above may occur

- simultanecusly, or at different. t1mes g1ven the nature of the stimuli and the

4

- stress on the group or41nd1v1duah.




“Acculturation'has been seen to have a developmentai dimension uhich
inciudes contact; coniiict, adaptation, and 2ntegration given the openness of
the group to utilizing new ideas, roles in ﬁmth thevhost and the donor cuiture4
as they reiate to the change occurring, and the value seen in accepting the
new information. This deveiopmentai dimension produces a model for the
process of change, i.e., movement from one stage w1thin_change to another.
r‘Understanding the rationale behind that prqcess a]so requires some knowiedge
.of the nature of the change and the cultural- system it will have impact on.

Modes and functions contributing to the acculturative process may be seen in

Figure 2. | T : ‘

II. An Interactive Structure for Acculturation

Acculturation as a Mini-Model o | ' . ';A‘

As has been- illustrated above, accu]turation is a'comp]ex interactional
process involuing botﬁfmembers of‘the‘cuitural group undergoing'change andg_
members of a host euiture, both as a group and as individua]s Modern society ﬁ
in itseif consists of numerous groups, all existing as members of the cuitural ,. ‘
~whoie—-bu%~a4%owing-definition~in~terms—of—thoseﬂshared patterns- that~descrﬂmr——~——————
them as different from aﬂéther group. A Simple way to put it is to say that
these groups have some maintained boundary within which there is some
consensus about identity. That boundary may be broad, as in the case ofl
ethnic definitions (Hispanic, Biack), or narrow, as in single school setting, *
where the building itself acts as the boundary These bounded settings may be
conSidered as .sub- cuitures undergoing someé kind of acculturative stress.

“Their response to ‘that stress will be conditioned by many of the factors

mentioned as applicable to ‘contact between different cuiturai systems, even
»
though as sub cuitures they share many of the same behaviors and beliefs as

 the larger cuiture. The maJor function’of the mini-model is to apply the




Figure 2

=Modes and\Functions Contributing to: Acculturation

. e
‘General Mode
1. contact + conflict +'adaptation -+ integration
‘2. contact + conflict + rejection ]
il ’ Variable Modes of Adaptation and.Rejection
f 3. assimilation
v, 4. emulation . : * : . \
f' 5. emulation + assimilation :
6. emulation +/+ integration .
7. integration ¢ . -
8. - integration +/+ individualization
9. individualization
10. rejection o
b '11. rejection -+ internal acculturation (change) ‘
12. rejection + assimilation |
13. partial rejection - - oo
Functions
14. agroup
: 15. individual _ , S y e S
Variables Relative to Functions
16. closed/open . '
. s e sqs . boundary maintaining
17. r1gmd1§y/f1ex1b11jty N | mechanisms
18. functioning of adjusting mechanisms S
19. roles o o
20. history of reciprocal interactions between contacting systems
21. values o -
22. norms |
23, time T
: 24. nature of contact - .
>\ . 25 relative size of contacting groups
; \, 26. cdmp]éxit¥.of coptacting groﬁps/innovation

A .. 27. forced or voluntary introduction

>‘7 i9




AN “ <
general concepts of acculturation, as a ‘means to organize the complexity of

case data such that increased understanding of the process,in the individual

ﬂcase may occur, -‘In doing this, emphasis may be placed on‘selected aspects'of

the generai process over others given the nature of the introduced traits ana
receiving group.

In terms of an accuituration perspectivevon change, this paper discusses
two major aspects: 1) the ‘change” process according to acculturative
dimensions, and 2) the 1nteract1ve structure of the donor and receiving \
groups, as shown in the example of Figure 1. Some of the questions and
examples to follow refergto‘the>first aspect, some to_the‘second.. As a sense
of‘the interactiue or base structure is often recessary for interpretation of
events accordin%*fo acculturative dimensions, description and discussion

relative to that will be presented first

o

*The Role of. the Individual in Aetulturation -

Culture change could not occur without the consent of individual members™

as a,part of the. coliective culture. PadilTa (197é. P.. 2) states: "the

1ndiv1dua1 has become 1mportant in the- study of acculturation ‘because we now
~
ful]y recognize that the indiv1dua1 is cruciai ih whatevez}thange that occurs

through contact between different cultural or1entations. The * individuaV'

. exper1ences 1n role conflicts, interpersonal reiationships, and adaptation

strategies are essentia} in our understanding of acculturative change." As
members of the receiving group, the experiences and personalities of the f1rs*
individuals to aﬁcept foreign traits or ideas, .as well as their relative
position in their society has been shown tq influence the acceptance, mode, or

reJection of the new traits. In the sqge-way,'the personality in contaCt with

" _the rece1ving group, as weil as the way in which the group to which they

belong is viewed by members of the receiving group has been shown to 1nf1uence

17
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the-acceptance or rejection\of new ideas (Redfield, Herskovits, and Linton,

1936). In viewing or anticipating the impact of change on a cultural system
- . \
it is important to consider the individual in terms of their experiences

‘po51tion of key qdindividuals and the nature of their interactions with others

One consideration is who deciges what happens The individual’s response to,

change, role andrpersonality are a measure of the psychological mechanisms

active in the change process Further, as carriers of traditions individuals

1n¢contact with new information or another culture "never know their entire ST

cultures and~neVér convey all they know of them to one another. That part of

their cultural inventory which they do transmit is"cgnditioned:primarily by

their reasons for making contact, i.e.,vby the role they assume in dea]ing"

with one another and an alien»group" (chial'Science hesearch;Council,‘1954).
s ! / * . R

The Group in the Accu]turative Process

[

As individuals collectively are the group, their shared values, ideals,
norms, and behaviors become the frame for response to change. In considering

acculturation at the group level. the following factors have been shown to be

relevant (see Figure 2, variables relative to functions): how Tlosed or open

the system is to new ideas, thé re]ative flexibility or rigidity of the A

cultural system, norms in terms of adaptive patterns, the nature and
functioning of 1nterna1.ad3ust1ve devices, e, those that allow the culture
to restore equilibrium, the attitudes and behaviors vaiued by the system, as

well as the functioning of decision making within the structure of the‘group.’

Considerations in terms of contacts between the host and ‘the donor group”
. . ¢ o

include:  the history, purpose, and persistence of ‘contact, the nature and

. intent of contact, the relative size and complexity of the systems in contact,

the history of reciprocal interactions between contacting systems, matching of

e

’

within and without the group, personality tra1ts of key 1ndiv1duals, relatiwe :




g

N
N '
J . ) : :
. ..

o val‘ss between sysfems, and the ‘relative roles, personalities, and .behaviors

of contacting 1nd1v1duals. In/terms of the nature of the new traits

ot

themselves, cons1derat1ons would . 1nvo]ve. the compTexity of the-traits, the

2

. c1oseness of new traits to ones already ex1st1ng w1th1n the rece1v1ng cu]ture,

- i.e. what congru1ty they have with ex1sting patterns, the durat1on of

accu]turat1ve contact the Value seen’ by the rece1v1ng culture in accept1ng o

i

the new 1nformat1on be it econom1c soc1a1 .or structural, and the degree of

A2

¢
oo I v1ew1ng change at the group 1eve1, it is 1mportant to cons1der the,

’

1nteract1ve 11nks 1nd1v1dua1s have to. one another, as this is often ap '

mod1f1cat1on allowed in the accommodat1on of the new 1nformat1on. . .

~.
—~

. ) . 0 5

1nd1cator of the path change w111 take. Observation, some soc1ogram

techn1qye, or context measure may be a.means to ach1eve an 1nteract1ve )

i
overview. o . I - P i ‘
, - . “,‘ | ‘i§ | | ; - c
‘ ] . . , -
Research Questions

. o B4 . } o, Y
The questions below. are intended to focus description on.events in a

~

sett1ng under  analysis to the change process from an acculturation - 7/

pers c/ag%. Response to the questions should aim to be both qua11tat1ve and

quaht1tat1ve such that some sense of cu]tural eTphas1s within the setting may
M

‘be der1ved' Each setting may differ in emphasis, i.e., what we1ght is given .

v

o 1nd1v1duals,-1nte act1ons, or select processes, within .the change response.

These questions: are’ Tntended to provide a background on: the 1nteract1ve o

N

| structure, the nature of the change effort and the groups 1nVo1ved such that ;

“a base is formed upon which the change process, in termsrof events re]ated to‘

1.

. dintroduction and resolution of confict, or adaptation, mav have meaning.

»

answer them in terms of emphasis and acculturative pattern. . S

-~

* The following sections apply these questions to change in the example-and f\,

3




Th ece1v1ng group: ': . | L

1. K\Uhat is the context and c11mate of the group? How open is the group
to new ideas? . How flexible is the group? How does the group
ma1nta1n it's boundar1es as a groupz

2. . what are the group s_past exper1ences with change’ ’ - \,.;‘

'3. Nhat is the group's genera] mode of dealing w1th change?

4. How much~choice does the: group have about what. happens in the
change process? " _

5. ,How does ‘the group:view the change’ What value do they see
in 1t? (this may be shown in behaviors)

6. How broad a part of the total cu]tural sphere does change
involve?

-?he—%ndav#dual—+n~the~gnoqg.‘ : v_. S

1. who are s1gn1f1cant 1nd1v1duals in the group? _ |

. What are their roles? |
-what is: the nature of thein tnteract{ons with others?

. \

. - How ‘do 1nd1v1duals respond to the change process or their role
in it? - . ,

. A
- g

The change effort and the donor group .+ . \). N

2
3
4. Who makes decisions about what happens in the-ggbup?
5

1. "How long has change been in ohogressy
E. What is the nature of the chanbe? -
31 How was change initiated? |
4

. What is’ the nature of match1ng (att1tudes, behav1ors values) C>
_between contacting groups? . -

5. .Who are s1gn1f1cant individuals in the.donor group in contact with
- the receiving group? How are they viewed by the rece1v1ng group?
What has been their role in the change process’

‘Emphasis . L ,

1. what is the major emphas1s shown in the response to the’ change
process’

¥




- IIl. Background on the CBAM Study. and' School Used as Example

The CBAM Study

~ were directed as well to problems specific to the stage of implementation and

-

During the field year 1980-81, the CBAM project at the University”o%
Texas Research and Development Centeg for Teacher Education conducted a study
of the pr1nc1pa1 s role 1n manag1ng change 1n nine schools located in three
different areas of the country. ,Eachgof the three sets of schools were at a
different- stage in the 1mp1ementat1on of curr1cu1um 1nnovat1ons. While the

focus of the study was on the pr1nc1pa1 as the manager of change, questions

the Aschools ;involved. . One _set of these schools was in f1rst year

- questions considered in part vthe effects of such differences on-the

1mp1ementat1on process.

C
- study rests on several assumptions. F1rst that change is not an event

. ) o ¥
imp]ementation,. another in second, and another set was in the third year of

1mp1ementat1on.~ Each schol v1ewed was different 1n terms of the school

context, principal’s style, and direct1on taken in 1mp1ementat1on. Study

e e T

The general perspect1ve taken by the CBAM proJect and app11ed to the -

occurring at one moment in time, but a process that.extends over 'some
duration. Second; since individua]s}have"oifferent needs and skills and
experience change in their'own unique Way, the individual is a significant

7 .
unit of analysis in assessing imp]ementation. Third, that the principal as

the unit leader, s1gn1f1cant1y infiuences the eff1c1ency and ‘effectiveness of' e

change. The CBAM model was developed to measure change in. 1nd1v1duals, in

relation to the innovation in imp]ementat1on. Deve]op1ng further sequences of

the model 1nc1udes not only the 1nd1v1duals and the1r use of the innovat1on,‘

but also suggest1ons to a1d,fac111tat1on and the training of pr1nc1pa1s. One

-~ \




intent of this study was the elaboration of the CBAM model based_on events as '

they occurred at the d1fferent schools.

The major features of the CBAM model as they were used in the Pr1nc1pa1
Study are shown 1n_F1gure 3. They are the Stages of Concern (SoC) (Hal1,
George & Rutherford, 1977) and the,Change:Facilitator's Stage of Concern
(CFsoC) (Rutherford,*Hall & George, 1981)--both pen-and-paper measures that
describe the perceptions and kinds‘of fee]ings individua]s experience about

-~

the 1nnovat1on as it is implemented; the Leve] of Use of the Innovat1on

~ %

(Loucks, Newlove & Ha]l!l1976), wh1ch assesses how performance changes as the

1nd1v1dua1 learns about and then uses the innovation as assessed within a

. focused 1nterV1ew, and Innovat1on Conf1gurat1on (IC) which describes .the

—

1nnovat1on (Heck,_St}egelbauer, Hall & Loucks, 1981) Measures used%or

) deve]oped in the course of the study, but in the process of furthen

;-development, were the Intervention Taxonomy (Hall, Zigarmi & Hord, 1979),

which was used.tovdescribe principal and teacher behaviors relative to the

jmplementation process; and the School Ecology Survey (Ha11 & Griffin, 1982) a

pen and paper measure designed to. give a sense of school climate measures. ,
" CBAM staff developed a res#rch design that included four visits to

$choo] siteshduring,the period of one year. In addition, a system of regular

bimonthiy telephone contacts with principals, teacher and resource teacher

1nterv1ews, observat1on and consu1tat1on with school and d1str1ct officials

" was carr1ed out. Theoret1ca1 conclusions w111 be derived from a comparat1ve

analys1s of quant1tat1ve and qualitative data, cross-case analys1s, and the

analysis of 1nterventnons madev by pr1nc1pals. The goal of the

Principal-Teacher Interaction (PTI) Study was to obtain enough information on

the behaviors and effects of principals as change managers to apply that

- process of implementation in terms of . var1at1ons ~possible in the use of the




Figure3 ..
Measures Used in CBAM Principal- Teacher - |
Interaction (PTI) Study o k . 3

: L8]
. P
. . o
= : . .

Individual Teachers

Stages of Concern (SoC) ' ens )
' ' . Measures taken 5
Levels of Use (LoU) , . . | -May '80, Oct. 80, May '81 ~ |
Innovation Configuration (IC) ‘ _ Lo
“Interventions o g \ : May '80, Oct ‘80 ;i
“Interviews " . Jan. '81, May '81 _ . 9
. 2 : - . o=§
Pr1nc1pa1 and Resource Teacher _;,,swewwr T T R ;

,,,,,,,,,, _Change FaciTitator Stages of Concern ,

o Quest'lonna'lre (CFSOCQ) . ' May '80, Oct. 81
Interventions : . : Jan. '81, May '81 B
Interviews ‘ ' - o
Bi-weekly phone interviews (principal only) Sept. '80 - June '81 .

Group
School Ecolagy Survey (SES) ' =TT TJan. ‘8l
Observation o * May '80, Oct. '80,
Situation Survey T Jan. '81, May '81 -
 District
Interv1ews " \ . o
Situation Survey ay '80 - May '8l- L




information  to concepts that can be used to Facilitate change. Major study
questions and sub-questions are shown in Figure 4 {

While the study questions shown in Figure 4 are focused on the role of
the principa] as the_manager of change, many of the measures used in the study -
may be applied to' assessing change from an' acculturation perspective. A
' Measures as theyVmay be applied to questions are as follows: ‘1) the |
receiving group--SES, composite SoC LoU, and IC data, situation survey,
L;observation,ginterview, and- composite intervention data, 2) the individual in
“the .group--SoC, LoU, IC, CFSoC, phone 1nterviews, interviews, and intervention
- data; 3) the change effort.and the domor group-- interviews, District :

Situation Survey, phone interviews, interventions; intervention mapping,'and
observation, 4) Emphasis--any of the above may show what is individual to the
. pattern of change. The example of Hawthorn School to follow uses interviews

about interactive structure, intervention mapping, and especially the critica]

incident map (See Figune'ﬁ) to derive indicators of emphasis;

Hawthorn Elementary Séhool First Year Implementation

Hawthorn E]ementary School is located in a district involved in the

first-vear imp1ementation of a-writing-composition program. Initiation of the
'program was district wide. -The school itself is multi-ethnic, with a high . - \ep?
number of students of Asian background The'school has a traditioniof highd a
" - academic achievement from students, a fact that was causing some discomfort to
teachers now faced with increasing 1anguagefd1fficu1ties and a more mobile ‘
.population. _The school is 1ocated in one of the highest socio-economic areas

‘of the district, despite new'mobiiity of the pupil population. Parents

' continue“to be a major force in both academic and social realms, though parent
‘interest seems to be directed more to the grade level of their child, rather

than to the school as a whole. Asian parents, in particular. are stressing




CBAM Study

T, 6/18/81 -
Figure 4.
"Prtmary Qnesticns;_ PrtncipaﬁFTeacher Interaction Study -
¥ I.” ﬁhat do principals do aswcnange faciIitators?

%}' o " %A, What, Intervent1ons do principals make? d
i; o data analyses: code interventions* then frequency counts ’
;5 _ . and mapping
?e ' * . | B.. Uhat are the antecedents to pr1nc1pa1 1nfg:33ntlons7 *
?v " '," data analyse5° Iook at the map and SoC LoV and IC data
; Y ' **C; How 1o pr1nc1pa1 interventions Ehange as the change process unfd]ds’

- L. data ana]yses compare across. d1scr1cts

D. What are the 1mm°d1ate and long-term affects on SoC, LoU and IC
of pr1nc1pa] interventions?

data analyses: quantitative and qualitative analyses of IT, SoC,
LoU and IC at the individual, school and c1str1ct

n " levels 4
E.  What is the re1at1onsh1p of context var1ab1es to 1nte“vent1ons made
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data anaiyses. look at PC ard S data across s1tes, re1ate to
' /,1ntervent1ons .
II. How do th .concerns of pr1nc1pa1s affect the1r funct1on1ng as change
. . - facilitators? v
**A.  Does the concept of Stages. of Concern app]y to the role of change
facilitator? v S
‘data.analyses: complete measurement deve]opment of the change
facilitator CFSoCQ using PTI study data and =~ .
' data from cadre training act1v1t1es :
B. How do pr1nc1pals w1th different concerns benave w1th regard to .
facilitating change? o s
data ana]yses: contrast,interventiOn and CFSoCQ data for the
©  three kinds of principals.
II1. What is the relationship between administrator .concerns, the ‘ e
. interventions they mzke and their effects on teachers? "
. : i
- . . data analyses: multivariate and qua11tat1ve 1nvo1v1ng the maJor
' ' ‘ i study. var1ab1es
TR : * fote that the intervent1on cod1ng pr1or1ty is on sponsored interventions.' i
7/
o ‘ -**Stars lndicate the: study quest1ons that are priority in terms of data

({'RJﬂ:l preparat10n and planned ana]yses for early FY 82,




'student achievement desp1te language difficulties. The school population as a
whoTe is 575 students, 6 staff, and 23 tes shers. - ) 7
" Almost all members of the teaching staff have been involved with teaching
at Hawthorn for a number of.years. Most teachers are tenured. Some.haVe
moved recently to the schooT from other parts of the district, but none are
new to teaching. The principal expressed some concern over problems of
motivating older, -experienced teachers to break their rout1ne and try
something new, but took Comfort in the fact that they did know what they were
doing. ’ Resource teachers came ‘in from out51de the school trhe district

resource: center) and worked w1th the pr1nc1paT in dec1d1ng and act1ng on areas

of need.

School Structure and Teacher Interactions

The schooT 1tseTf may be said to be divided into two maJor groups: - the
1-3 grade level, and the 4-6 grade Teve]. The format of the building itself,
as well as scheduling ot classes and lunch time,. maintains that distinction.
Though there are school social activities for téachers, there is TittTe
interaction Petween groups:.. The‘Tower grade group may be characterized as
more conservative and independent in ‘their cTassrooms (minima]-in-grade or
cross-grade interaction),'generaily oner, married,-and Tonger.at thisIschooT.
The opper grade;group is "younger, more Tikeiy single, worhs and.soCiaTizes
" together, and is more enthusiastic about their work. The upper grade teachers
"hon together as a group, while the ToWer grades are more a coTTection of
' ind1v1doals. The ‘upper grade teachers were also characterized by strong
Teaders. This provedlimportant in the expression of conflict and integration
in the implemeptation process. Overall, in terms of “the orientation of
teachers in the school, thev_are a homogeneous~group--they'saw homework and

academic achievement as a value within the school. They were of middle-class




background,‘and they'generally agreed with the.principal'S'view of his roie'as

o~
a school leader, ,

The Principa]

The principai has been a principal for twelve years, five at Hawthorn. '

He characterizes‘himself as a "coach" in that he saw his role as a,principal

as one of coordination and motivation. His general leadership style is to

!&

make a decision about what needs to be done and then. 1nvoive individuals or
groups of teachers in p]anning how 1t is to be done. In doing this, he may ‘ ";‘:f

aiiow the teachers a fair bit of room to match their needs to the goal, while

L e T G e i IR N UG o T e LEl

{ ' stressing the necessity of reaching the goal. He tends to 1ean heavily on __1;
%ff“’“‘“”“*‘“teachers:*those*that he—has- worked with-before and sees as movers, to
| implement schooi-oriented/deci51ons. While he is firm about his role as
leader, his 1nt°ract1ve style is 1nforma1 with a great deal of dependence on
;Lﬂy_' | - teachers with Whomnhé nas positive relationships to carry momentum. Hgﬁis
| \Merz\sgpportive of teachers who work hard but lacks patience with those who
overly maintain the status quo, or who don t pull their weight in the school.
He expresses this 1mpat1ence in distance and lack of interaction with them. .,;
o One waygthis was manifested was 1n‘the nature of his interactions with the two :
teacher groupsi-with the upper grade teachers he had very positive relations
and’involved them in all phases of school activities “with the 1ower'grade
‘teachers he was distant and more authoritarian, often causing hard feelings. 3 v;i
The CBAM School Ecoiogy Survey (Ha]l & Griffin, 1982) acknowiedged this :
behavior and teacher response, with most teachers showing very positive

- 1-

// ‘ feelings toward the principal, with the exception of some teachers at the '

:;// o lower grade level.




S1gn1f1¢ant Individuals ~

0ther than the pr1nc1pa1 two ind1v1duals proved to be important to the
implementation of the new 1nnovat1on. Both of these individuals were a part
of normative leadership in the school '.e.; hhenever there was something to'
be in1t1ated both * were a part of the principal’s tact1c to d1ssem1na}e it
information or chain of command. One was the resource teadher who acted as an e
extens1on of expertise ftgm the district, 1nterpreter of district policies for
the pr1nc1pa1, and fac111tator with teachers in the school The other was a
sixth grade teacher who was 1nnovat1ve, organ1zed vocal well liked by at
1east upper grade teachers, and often an expert on curr1cu1um issues. Other
than these 1nd1viduals, the pr1ncipa1 had selected one teacher from each grade
level, usua]]y one he had good persona1 and professional interactions with, to
d1ssem1n§te information to their grade level and to bring responses back to ,:

him or the resource teacher. The bas1c 1ntera%t1ve structure for curr1cu1um

affairs at Hawthorn can be seet in Figure 5.

[}

[_plement1ng Nr1t1ng Compos1t1on

LN

The Writing Composition program was implemented by the district in the

_ 1980-81 school year as an effort to ra1se achievement scores of district

students in composition, Previous to 1980-81, the. district had‘attempted a
more dnforma] approach to implementation by educating se]ectéd teachers in
compos1t1on teach1ng skills and by encourag1ng them to d1ssem1nate that )
information to other teachers 1n the1r schools. Hawthorn S s1xth grade
teacher was one of this group 0vera11 however, th?s had 11m1ted success,‘
even at Hawthorn., The effort made in 1980-81 was focused on a district

"Sourcebook" for writing development which 1nc1uded suggestions for projects

in writing, a holistic Scor1ng dev1ce, and some structure for the program to

vfollow.g‘[his was introduced to teachers in a workshop held in September 1980.
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it was intended that teachers would apply the program individua]ly to their

classes as they saw need and areas of weakness. When the CBAM study started
in the fall_of~1980, teachers at Hawthorn viewed this as an optional
supplement to what they were already doing'inethejr classrooms, and in

genera], paid it little attention. Many were not even aware that the

- Sourcebook provided a program of sorts for them to fol]ow. The innovation at

this point was)not distinct to teachers as something that wou]d be of benefit
to them, or as sométhing very different from the status quo.

The CBAM study on the role of the Principal began in conJunction ‘with the

imp]ementation effort. without intention, the very presence of study

personnel in the school added emphasis to imp]ementation, especially early in '

the year. .Study design required that teachers and principal be interviewed

~individually at four times during the school year. A pre-study interview was

conducted in May 1980 to get a sense of current practice against which to
measure change. ' Teachers interviewed in'October 1980 became concerned when
they were asked about their use of the Sourcebook, resulting in efforts by the

principal and the district resource teachers to clarify the innovetion and how

it should be applied to the schoo] Discussion of events leading to further

implementation continues in the next section. The end result was a writing

program, following district guide]ines, that was tailored to' needs at

iHawthorn. School planning in writing for the 1981 8? school year was even
. more individualized to .the needs of the school, once basic procegures

. suggested in the Sourcebook were in use., Figure 6 shows the process of

implementation clarification, ~and change in use as it occurred at Hawthorn.
It is impoﬁtant to point out that early in the implementation of writing
Composition, the innovation was fairly ambiguous in its requirements fori

teachers.. 1¥ is difficu]t for change to occur without clearly defined goals,

w
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or at least for the change to be.the desired change. Resolution Q;\Eh%g/-
~ambiguity, in“fact,‘became the process of implementation as stress mas put on
" the school td have a wiriting program. ‘Writing Composition then, as it became

. a program at Hawthorn was a result @ interaction between the suggested>

progran (EQF Sourcebook and the ideas™ of district resource personne]), the

concerns of teachers and principai, and the academic needs of the schoo]

IV. Change in the Accu]turation Paradigm

»

i
Acculturation Research Questions and Impfementation at Hawthorn School

Response to these questions are based on the general description of

Hawthorn data from the CBAM study and the events as shown on the knwtical

incident map in Figure 6.

The major emphds{s\:;oin_j:’ﬂgwtﬁorn is on the principal's'use of the
resource teacher and the teacher committee as a means to integrate information
and resolve group and individual conflicts in the change process., The _“
resource teacher, in conjunction with the sixth grade teacher, acted as
1nformation specialist on the. nature and practice of the 1nnova§%on I]he‘
committee working with teachers at the1r own grade 1eve1, al]owed individuals
to resolve conflicts with peers without confronting the principal's authority

in the system. Peer pressure from committee members also aided the increased

use of the'innovation. The choice of committee members from each grade Tevel

~allowed committee tedachers to see themseives as hav1ng a roielin decision

making, despite somejsohool contextual problems W“h negative'feelings from

lower grade teachers and’an overemphasis on upper grade teachers and student

achievement. Use of the committee played a fundamental role in the resolution

of group and individuai conflict. According to a deve]opmentai model for |
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acculturative change, this would allow for continued integration of the

- innovation.

Other acculturation réséarch due§tions are answerable in different
éggrees, given study data. As the CBAM study is focused on the }ole of the ‘ f
principal; as §howh fn this parficular implementation effort, the majdr
d;?ficulty is in those .questions concernihg the historical pattern of

.adaptation at Hawthorn.

‘ 1. The receiving group: What is the context and climate of the group?
How open is the group to new ideas?. How flexible is the group? How does the
group maintain. its boundaries as a group? What are the group's past °
experiences with change? What is the group's general mode of dealing with
change? " How much choice does the group have about what happens in the change
process? - How does the group view the change? What value do they see in it?
How broad a part of the total cultural sphere does change involve?

Many of the questions in fhiS‘se;tjpn are answered in the descriﬁtion of -
Hawthorn given in Settion IIi; Little is known of the group's past |
experiences with change, academic or otherwise, excépt for thé,principal's o
statement that it was his bo]icy to use key teachers and involve teacher

.,ownership in a planning and integration. process. This would imply past
exposure tb change,'if oniy on the curriculum level. The school would ;eem to

be open to new ideas, if they saw the value of them and a means to utilizg

"them'for;the good of students. The school is flexible.in developing a mean§

4§

to 1htegrate the information, théugh theré is emphasis on making the
ihformﬁtfon'their,own, or relevant to their needs. Their boundary-maintaining
>mechanisms and'adjustjve devices are relatéd to integrating the information
acébrding to their»values and needs. The school has a history of little
chgpg%fif £EaCQer popu1at{on, and within ‘that, a tendency for jndividual-'

‘tegcheks to maintain.the status qho in their'apbrbdch to teaching. The group R

- does see the value of sfqdent‘achievemént and the necessity of maintaining'a - e

-

high  academic reputation in the tradition of the school. If the 'school was




. others? Who makes <decisions about what happens in the group? = How do
“individuals respond to.the change process or to their role in it? T

low iﬁ achievement'in composition, then the group would agree with tﬁé;

district in the need't6 work on thgﬂarea of composition. The metﬁoq;pf

_developing a composition strategy, however, was the question. The group was

notiallowed'a choice in accepting the innovation, once it was clear to the
principal that the innovation was neceésary, but was allowed to develop thg

means of change. 'The'Ehange effort was 10ca]ized'to_one part of the total

“curriculum. which meant that other aspects of the curriculum remained

normative, minimizing some of the acculturative stress. Initial resistance to

the change effort was expressed in tgécbe;s‘ belief that the status quo on

~writing was sufficient. "When interviews with CBAM staff revealed to them the
_Dprogram included more tqan the‘étatus quo, and as a result raised their

| concéfhs, action to integration resulted as a means to resolve conflict. CBAM - -

measures“relative‘io these questions included the Social Ecology Survey (SES),'

"fnitial SoC, LoC, IC interviews, principal interviews, and observation.

2. The individual in the group: Who are significant individuals in the
group? What are their roles? What is the nature of their interactions with

As shcwn in the déscription\bf Hawthorn, the principal, the resource

teacher, the sixfh grade teacher, and key teachers selected at each grade

"~ level played Significant roles in the iﬁ;égratidn and dissemination of

innovation information in the'schooi. The principal and the resource teachér

~played major. roles in interaction with district sources in.introducing ..

information. The ﬁrintipa]'s style of dissemination and Clarification via the

_grade 1evg1 memitteé éllowed teachers to acéept,hew informétion from peé?s

without,siénifdcant authoritative pressure. The resource teacher acted as

major “middlgmdn“ to district idea§~throdgh'hgk'ﬁnteractions‘withfthe?

“principal to the committee. .The principal retained administrative authority °
R B N . A L%

in decisions on the type anu content of implementation, though he, for the
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mdst part, acted in accordance udth Suggestidns-from the resource teacher and,
through her expressed teacher needs. The. resource teacher then acted as a
filter for both the district and the teachers to the principal. The sixth
grade teacher was fundamental as an example to other teachers and as a means
to clarify use of the innovation from her‘dwn experience. Her previous vole

in the school regarding other areas served much the same functions. Teachers

and principal respected her 1eadersh{p and example. Some individual conflict )

relative to the context and climate of the school was shown in resistancegby
_certain lower grade teachers who expressed problems during. the CBAM context
interviews,.causing the principal to become more aware of his general problem

in managing the lower grade teachers. ’Conflict was resolved in continued

integration, and a reSo]ution by the principal to direct more personal effort

to 1ower grade teachers‘ Individual teacher change in use of the innovation :

was measured by CBAM data co]lect1on of May 1981 as compared to results from
0ctober 1980 (SoC, LoU, IC, observation, interviews with teachers, pr1nc1pa1,

and resource teacher).

3. The Change effort and the donor group: How 1ong has the change been

in progress? What is the nature of the change? How was the change initiated?

What is the nature of matching between contacting groups? Who are s1gn1f1cant
~-in the donor group in contact’ How are they viewed by the rece1v1ng group?
What has been their role-in the change process’
Much o? this sect1on is answered under quest1on head1ngs 1 and 2. As
this was the first year of 1mp1ementation, the change process was 1in
developmenta] stages. A question considered at other sites in the CBAM study

involves further 1ntegrat1on and ind1v1dua11zat1on in subsequent years, i.e.,

how 1s change ma1nta1ned The change itself in th1s 1nstance was 1oca11zed to

. a S1ngle curr1culum area. BrOader areas of change 1nvolve more - complex
1ntegration and 1nteract1ons.‘ The group d1d see a match1ng of value

or%entat1ons from the district in rais1ng student ach1evement. The resource




teacher was the most significant representative of district interests. - Her-
: inte:active pattern was quiet; her authority an extension of the principal's
interests. The responses to the research questions allow for a sense of QV
general pattern on which to overiay events that occurred in the process of
imp)ementation at’ Hawthorn. These events as they evolved in time are shown in
the Critical Incident Map in Figure 6, page 22. The relation of these events

to change w1thin the acculturative paradigm is as follows:

Phase 1; Contact and Introduction

w

The innovation‘mas introduced by district resource teachers at a workshop -
for district teachers held in September 1980. Teachers were given a writing
composition Sourcebook, which they initiaily viewed as suppiementary and _

optional to what they'were already doing with writing. The innovation had

been mentioned in more abstract terms at a staff meeting in May 1980 by the
sixth grade teacher who had attended a workshop for selected teachers in o '_f

either activity distinguished the annovation as . something new |

Comp051tion.

and different fo teachers. The change effort at this point was ambiguous in

g

terms of a concreteVdirection for change to take.

4

Phase 2: Continujnﬁiintroduction;'Confusion and Resistance at the Group Level

~ When CBAM staff members interviewéd teachers.about their use of'the .
Sourcebook.and suggested activities, teachers became concerned about what they'
were supposed to be doing in their ciassrooms regarding the innovation. |

- Internai'teacher discussions stimulated by the interviews resuited in the.__ ~,~ ‘ﬁ
"'sixth grade teacher approaching the princtpa] about teacher concerns. Thef
.‘principal, 1n an effqrt ‘to resolve teacher concerns, he]d a staff meeting

i

AP about the. innovation.’ Teachers responded bx suggesting a, committee be formed

to investigate the requirements of ‘tMe innovation in terms of the needs of the




.. an adJustive device to restore sch001 and. teacher equilibrium and to provide

AR i bl dht AR At
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| school By his own report, the principal had used a committee strategy

-

.earlier 1n other 1mp1ementation or schoo] efforts. Use of the committee vas

some sense of contro] over the situation. The principa] then- met with the
district resource teacher to gain better understanding of the innovation and

| involve her expertise in working withvthelcommittee.

Phase 3: Beginning of Integration on_ the Group Level

A meeting held in November 1980. between the resource teacher and the
principal allowed” the resource teacher to tell the principal of strategies

used by other schools in approaching the composition program. Many of these

ideas came from a meeting of district resource teachers held in August 1980, . é
- The principal and the resource teacher planned a series of meetings with

committee members to develop a scope and sequence for -composition and to

discuss teacher needs. Committee members were instructed to ‘meet with other -
“teachers a their grade level to find out what was being done with comp051tion
‘at each grade level and where gaps were, given plans expressed in -the
comp051tion Sourcebook Th1S system allowed teachers to express their views
on what shape the innovation should take, given their own and school needs.

The principal emphasized and reinforced viork- on the innovation through

B meetings with 1ndividua1 teachers and through discussions at staff meetings.'_

Development of a Hawthorn scope and sequence (December 1980). gave the
innovation a "grass roots“ dimension and increased involvement of teachers._

X 4
W

Phase 4: Resurgenc of COnflict on the Indiv1dua1 Level Continued
, Integration on _the Group: and Indiv1dual Level - B . ' '

CBAM context interviews conducted in Januany 1981, a]lowed individua1

',teachers to express resistance to impiementation and to the principal s’

, authorigy. Stress .on the school, in the form of the action toward change,




broughgﬁto the surface'some of the problems generally present in the school |
S " system. Upper grade teachers who had a history of leadership in the school o
were receiving more:attention and reinforcement'than lower grade teachers. '
-_,Certainllower grade teachers rebelled by questioning their need to change and
| what satisfaction they.might gain from it. Verbal expression of their
b dissatisfaction seemed the'major'vehicle'of resistance as the same teachers
i;‘ " did contfnue to workvtoward integration with the school as a whole. It‘did
‘ resuit however, in 1ncreasing the awareness_of the‘principal as to the nature _
of his interactions with both groups. R |

Committee work w1th the resource teacher developed pubrics" which. is a

- #

holistic scoring dev1ce for use by teachers and students in eva]uating R

composition products. Work wds begun to familiarize teachers with,the use oi

%T;“ ; rubrics, with the intent of developing reliability among teachers in ‘scoring

papers.

Phase 5: Resolution of Conflict on the Indiuidual Level Through Continued
. Integratio ) R

"As teachers continued to work with the composition program and saw how it

S ' could be applied to each of their grade levels, their concerns lessened, and
more of the innovation came into actual use. A'number of staff meetings were

» held to discuss and resolve prob]ems with the use of Rubrics with committee

;ﬂ’ : members working with teachers at their grade 1eve1 within the meetings; The : 34;
| resource teacher met with . individuals who expressed a need for further
clarification. The principal began to disseminate 1nformation ,gn the writing
_|;program and the use of, Rubrics at Hawthorn to parents and others out51de the

school In doing th1S, the schoo] presented the information as a “Hawthorn

1

o a -'Writing Proaect.ﬂ_ I :‘ ce R




,. T DA REEMERAIEK " * Sl AN REE AR . . M o S L A A un A U il * 2 [ . R R
) . \ L - g R . i . . ‘

! . . l » : ! \ '
Phase 6: Summary of Year;- Beginn ngs of Individualization on the Group Level

CBAM interviews in May 1981 showed that teachers concerns about the

, . o

.innovation were lessened, and more activities were directed to use of the

. innovation as developed in the'integration process, in particular,the use of

’Rubrics. - The principal,lresource teacher, and committee met to review the

year's activities and plan for eVents.in writing for the next. school year.
Plans 1ncluded developing a writing curriculum to deal with children w1th
. English language deficiencies, problem increasingly common ‘with Haw}horn S

“high Asian student population.

V. An Acculturation Perspective' Conclusion and Suggestions for
Research, Planning, and Facilitation

Acculturative Change and Hawthorn School

‘The example of Hawthorn School and the CBAM study shows that these

general processes of acculturative change “may be applied to the area of

academic change, as well as to change in broader cultural spheres. The

measures used in the CBAM study were sufficient to obtain a sense of group and
individual response in terms of the study, though a sense of past history was N '

dependent upon- the principal s report. Given the financial and temporal | o fé

requirements of any study, an in-depth sense of unit history and adaptive mode

may be‘limited. Use of CBAM SoC, LeU, IC, and interview‘measures did provide

a sense of response on the individual level, while the SES and interviews did

the same for the group.- Further use ofﬁobservation.and ethnographiC~measures

. might be warranted espec1a4ly if the change was broader than the context

: described but the. basic information was available even though the study was

X

h not focused to an acculturation paradigm.




The basic pattern of change  at Hawthorn, as shown in the map in Figure 6

and the phases discissed 1n Section Iv, 1s as follows:

.Introduction Group Conflict/ Group Integration/ ~ Group Integration
T Resistance Indiv1dua1 “Resistance ,

Within this, the empha51s is on the use‘of 51gn1f1cant ind1v1duals and the
committee as a means to integrate use of the 1nnovation. By comparison,
another schooi~1n the . same district faced with a push to implement the same
innovation showed this pattern SR

f

Introduction Group Confiict/ : Gro;p ‘Partial Inte ration Rejection*
Resistance Group & Indiv1dua1 Re stance

(*Group rejection with p0551b1e 1ntegration by certain individuals) .
This 1atter schooi was inflexible in the face of change, had a history of
1itt1e var1ation in staff, and m1n1ma1 interaction between the teacher group
and pr1ncipai--both tended to allow the other to work as they saw best. The

school had few strong teacher Teaders, and therefore could be con51dere~

collection of 1nd1v1dua]s. As a group, they were "closed" to accepting‘new

“individuals or new'information'easiiy. They preferred the safety of the

status quo, and did not see a value in making a change. The principai made no
effort to in1t1ate work on the innovation, other than a superficia] display of
1&¢erature on the 1nnovatﬂon, and not1fy1ng teachers of district workshops.

Resource teachers (the same as at Hawthorn) reported difficulty in 1nvoTv1ng. :

_teachers;farousing interest in teachers, or even getting: 1nformation to

teachers. Often what they left at the school ‘would not be distributed. The.

innovation was never clarified as to how it could apply to the schooi due to

zgroup resistance. In May 1981 when the study ended the innovation was st111

not impleMented Even the action of a research study being conducted in the

C school had Tittie‘effect op,teacher-gnterest.or use. The Resource teacher




. ¥

~

reported'that some individual teaohers worked with information from the
Sourcebook, but the overall result was not school wide use.

~ This school presentsHquite'a’contrast to Hawthorn, where there was a
different attitude to change in both the pr1nc1pa1 and the teachers, there was

some concrete action taken to reso]ve problems, and thé act1on of the study

~ did have a catalytic effect. The end result at Hawthorn was some pride taken

~in the effort and plans to broaden the pgpgram to even more specifically meet

€@
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school needs.

-~

An Acculturation Perspective for Research

-

As indicated in Sections II and 111, one major advantage of the use of
acculturative dimensions and perspective is fn the organization of data as a
case study. A second advantage is 1n gaining a sense “of a unit gestalt from
which to deve]op aids -to fac111tate the process of change, or to use as a
compar1son to patterns as they exist in other s1tuat1ons. A th1rd is in
developing a'methodology to view the change process. An acculturation
perspect1ve 1ends itself to gaining a sense of the relevance of the ro]es and
1nteract1ons of individuals, wh1ch was the focus of the CBAM study It'

further allows for a background on which to plot the actions and interactions

f of - 1nd1v1duals w1th1n the change process and to beg1n to see the effects new

actions may have. .

An acculturat1ve perspective i§ one start1ng point 1n develop1ng a E
'methodology directed at -achieving a bas1c overv1ew of change . The
acculturatﬂve mode chosen by the group is indicative of 1ts cultural’ pattern,
as it may be app11ed by that group in other instances of change. This would.
be a perspective of interest to someone 11ke the resource teacher at Hawthorn

Or‘;he compar1son school in anticipat1ng d1rections for‘Wh1ch a “change effort{,

v

should proceed.




a so11d‘1nterpret1ve.base for research.

The acculturative patternfdiscussed here is a desdriptive‘device which

demands some elaboration for interpretatiam,, as shown:in the answers to:

,research~questions in Section IV or-in-the Critical Incident Map in Figure 6.

*
In itSelf, 1t is a shorthand means of exp1a1n1ng the process of change as it
E
occurs in specific settings. : ° f

P

In discussing change from an acculturation model,fwe have discussed two

major asspects--the intéractive structure of the receiving group and its
relation to the donor group, and variations in the ndde1 of acculturation
' shown 1n the process of change. within the accultorative mode there is the~

general process of 1ntroduction res1stance and some form of accommodat1on or .

1ntegrat1on. 'All of these are necessary to an overview of the process and
must be cons1dered in terms of the parts and the1r re]at1onsh1ps, to make for :
The value‘of an acculturative J
perspective is in the organization'of data in terms of events in t¥me, and the

1nteract1ve relat1onsh1ps of significant 1nd1v1duals such that compar1son.
*’ "

- facilitation of - change or prediction may occur.

For Facilitation and Planning

R ,_',.J ] j ] . Ll

Given that the normal process of change according’to accu]turative-
dimensions follows a pattern of response to 1ntroduction of 1nformat1on,
resistance to 1ntroduct1on, 1n’5rmat1on, .or the change gffort, and some mode
of adaptation or 1ntegration a fac111tator or p]anner should consider these

as critical parts of deve]op1ng and planning for change. In th1s regard some

of the_ following points may be app11cab1e as suggest1ons for approach1ng

fac1litatlon or plann1ng from an acculturat1on-based perspect1ve'

-
s . v A\l
. '

,i. with regard to 1ntrbduct1on/contact A S e .

[

Y

Cav tonsider c1ar1ty of innovation in term4 of how it is to be li‘\_;
ut111zed by the group/1nd1v1duals e © a0

~
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Conclusion, ‘ .

'processes in analyzing change as it occurs in narrower spheres of culture.

»'identity that diffbredtiates ‘them from aaother unit. It also assumes that L

'b. Show group/individuals the value of change for them e

c. Consider interactive pattern mode of adJustment and value
system of group and target implementation to match--This means
some preliminary knowledge of; or interaction with group

2. with regard to conflict/resistance

a. Consider nature of conflict in group/individuals

b. COnsider relation of conflict to the introduction and clarity of
goals -

cs.hConsider'relation of conflict to implementation,strategy ;

d. -Consider relation ofycpnflictkto;group contewt/history .

e. Work to resolve conflict areas, if possible
3. With regard to adaptation/integraticn - - -

a. Consider'individual level and needs

b. Consider interactive pattern of group

c. Consider normative adaptive mode of group

d. Consider lead individuals and their interactions, networks
‘and roles , -

e. Work within normative adaptive'mode, if possiblef v

~

Traditional anthropology has dealt with the questioﬁ of culture contact "

and change in terms of contact between c:ltures of significantly different
L
patterns of life. Modern applied studies are utilizing these same~general

&

These narrower spheres are viewed as sub- cultures assimilating and integrating

change as it is presented to them by the cultural whole. The concept. of a

sub- culture assumes some boundary within which a group has a history and an_

’

this boundary is maintained by some internal processes within the group to B :lf

continue the distinction. As such the unit “responds to change much the same

»

[ ]




way that allarger culture would, with the advantage to researchers of lesser o

b

T complexity.

Analysis of change, regardless of the size of the unit, requires some
means to evaluate the change process with particular referénce to time, i.e.,
some sense of the nature of the group before introduction-or-contact, what is

Q;“~ ot ,a normat1ye,adapt1ve strategy for the group, what is. the bas1c structure and

who are s1gn1f1cantv1nd1v1duals<w1th1n the structure.v It also requ1res

o

g -
- given. to the nature of eonflict and resolut1on of conf11ct. The gr P, tk ‘ o

The CBAM: o
PR

\\ _app1y1ng this tWformation to change in the course of time, with attent1on -

1nd1v1dual, and the nature oﬁvthe change are a11 important factors

i model with 1ts emphas1s on the 1nd1v1dua1 in the process of cha ge, addresses |

- . many of these issues. . . . . ' | S ,
s ‘v P N . . : .

“~ An acculturat1ve_perspect1ve presents a sense of the cultural pattern of

T T T rm R
. % L, o

_response and al]ows for some pred1ct1on in terms of events in the change |
process. For research, it has a value in a110w1ng an overv1ew of the changé
. process that may be applied to methodplogy, case studies, or case comparisons:
For facilitation, or plann1ng for change,'1t .suggests, in terms of d1mens1ons
present 1n the model, a means to consmder how 1ntroduct1on is to be managed
what may ‘be the chtural pattern of resistance, how best to aid 1ntegrat1on in
;; ‘ ' terms of a cultural” proceSS»or the,h1story pf a un1t, and what is unique to

the system urider view.

B . N . o~ ° cae, . - .
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